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Abstract

Having completed all course requirements, over 95% of Psy202 (introductory psychology) students reported using the course web resources during the term, and 83% evaluated the web resources as very useful.  The majority of students found that web resources helped them master the course content and stimulated their interest in psychology.  Over half, 59%, were heavy users and these students rated the web resources and their impact on interest and mastering the content even more favorably. All the students thought the web resources should be continued to be supported and developed for this GE course.

The Psy 202 Introductory Psychology Web Resources Project was initiated in Fall of 1996, and has been refined each year. The use and effectiveness of the Psy 202 web resources is monitored each quarter through a number of questions that have been routinely added to the end of the final examination for the course.  In addition to the convenience of having almost all students available for testing, the end of the final exam was selected because it represented a point in time when all the course requirements had been completed and the student could best evaluate the web resources. 

The web resources for Fall 2006 included independent textbook and lecture components developed, maintained, and refined by Charles Slem. The textbook component contained chapter outlines, concept synopses, graphs and figures, definitions of key terms, glossaries, flashcards links to related concepts in other chapters, sample test questions with links back to the appropriate text material, simulations, internet sites that pertained to specific topics, access points to web based tutorials, and additional commentary. 

The lecture component consisted of an outline of each lecture, with sample exams, links to relevant internet sites, campus resources, and supplemental noteaides. Links also identified textbook material which supported each lecture.  Students could seamlessly navigate from the lecture resources to the supporting textbook resources. A particular topic covered in the lecture portion of the course was linked to the web resources developed to support the textbook's treatment of the same topic.  

The use of the web resources was voluntary for all students, i.e. they were not required to use the resources as a supplement for studying or exploring psychological topics in greater depth.  Students were told at the first class meeting that they could do well in this class if they simply read the text, completed the study guide questions attached to the syllabus, came to class, and took good notes.

In the spirit of assessing student support of how departments allocate resources, e.g. college based fees or the Cal Poly Plan, the evaluation also continued to include student opinions about whether or not the Psychology and Child Development Department should continue to support and develop web resources to support this GE class.
Method

Following the last question on the final exam test booklet, students were asked to evaluate the web resources:  (1) How much did you use the Web Resources (“A lot”, “Some”, “A Little”, or “Not at All”); (2) Rate the usefulness of the Web Resources for the class (“Very Useful”, “Somewhat Useful”, or “Not at all Useful”); (3) Should the Department continue to provide and develop the Psy 202 web resources to support this GE class? "Yes", "No”;  (4) “The web resources helped me master the content of the course”;  (5) “The web resources stimulated my interest in psychology”;  (6) Class level; (7) Anticipated Grade; (8) Web Competency Rating. 

Test booklets were collected separately and responses were anonymous.   

Results
Of the 438 test booklets returned, 376 contained responses to the use and rating evaluation items (86.3%).  

Table 1 summarizes the reported frequency of use.  Of the students who filled out the questionnaire, almost 60% reported that they were heavy users, and over 95% used the web resources in some way.  Less than 5% reported not using the web resources at all. 

Table 1

Frequency of Use
	
	Number
	Percent

	“A lot”
	234
	58.9%

	“Some”
	105
	26.4%

	“A Little”
	39
	09.8%

	Not at All”
	19
	04.8%

	
	
	


Table 2 summarizes student ratings of the usefulness of the web resources. 83.1% rated the web resources as very useful, and only one person rated the web resources as not useful at all.

Table 2

Usefulness ratings
	
	Number
	Percent

	“Very Useful”
	320
	83.1%

	“Somewhat Useful”
	64
	16.6%

	“Not Useful”
	 1
	00.3%

	
	
	 


Frequency of use was related to usefulness ratings, r=.40, p<.001.  Students who used the resources were more likely to see them as useful.  

Table 3 reveals that almost 65% of the students reported that the course web resources helped them master the course content “a lot”.  Less than one percent of the students did not find the web resources helpful at least “a little” in mastering the content.

Table 3

Web Resources Helped Students Master the Course Content
	
	Number
	Percent

	“A lot”
	241
	63.6%

	“Some”
	109
	28.8%

	“A Little”
	23
	07.1%

	Not at All”
	02
	00.5%

	
	
	


Table 4 summarizes student evaluation of the web resource’s ability to stimulate student interest in psychology.  Most students, 96.0%, reported that their interest was stimulated to some degree, with a third indicating that the web resources stimulated their interest “a lot.”

Table 4

Web Resources Stimulate Interest in Psychology

	
	Number
	Percent

	“A lot”
	117
	33.5%

	“Some”
	166
	47.6%

	“A Little”
	52
	14.9%

	Not at All”
	14
	04.0%

	
	
	


Overall use was related to the rating of the web resources as a tool for mastery of the content, r=.60 p<.001 and stimulation of interest in psychology, r=.36 p<.001.

When limited to heavy users, 92.7% rated the web resources as being “very useful”.  Of the heavy users (Table 5a), 83.2% reported that the web resources helped them “a lot”, and no one believed that the web resources had not helped at all in mastering the content.  Table 5b indicates that over half the heavy users found that the web resources stimulated their interest in psychology “a lot”.

Table 5a

Heavy Users: Resource Help Master Content
	
	Number
	Percent

	“A lot”
	193
	83.2%

	“Some”
	37
	15.9%

	“A Little”
	2
	00.9%

	Not at All”
	0
	00.0%

	
	
	


Table 5b

Heavy Users: Resource Stimulate Interest
	
	Number
	Percent

	“A lot”
	118
	50.9%

	“Some”
	94
	40.5%

	“A Little”
	17
	07.3%

	Not at All”
	3
	01.3%

	
	
	


Table 6 indicates that every student responding to the survey question believed that the department should continue to provide and develop the Psy 202 web resources to support this GE class.

Table 6

Department Should Continue to Support and Develop Web Resources

	
	Number
	Percent

	“Yes”
	403
	100.0%

	“No”
	0
	00.0%

	
	
	


In determining class level, Table 7 reveals that roughly a third of the class were frosh, almost half sophomores, and just over 20% upperclassmen.   

Table 7

Class Level

	
	Number
	Percent

	1st Quarter Frosh
	126
	31.3%

	Other Frosh
	5
	01.2%

	Sophomore
	184
	45.7%

	Junior
	43
	10.7%

	Senior
	45
	11.2%


Few students saw themselves as complete novices (<1%), and over 90% of the students considered themselves as least competent (Table 8) in using web resources.  Competence was not related to perceived usefulness of web resources, r=.01.

Table 8

Web Competence

	
	Number
	Percent

	Novice
	03
	00.7%

	2
	21
	05.2%

	Competent
	104
	25.9%

	4
	183
	45.6%

	Expert
	90
	22.4%


Discussion

The Psychology web resources were designed to give students a platform which allowed them to manage the course resources with a variety of online tools.  Consistent with previous evaluations, this strategy seems to be successful in that Psychology 202 students continue to use the web resources and find them useful.  Students generally believe that the web resources helped them master the content and stimulated their interest in psychology.  Relatively few students, <5.0%, did not take advantage of the resources at all.  Since the use of the web resources was entirely voluntary, the high rate of use continues to indicate that course resources in this format are helpful.

Almost 60% (234) of the students were considered heavy users.  Their ratings indicate that a sizable number of students routinely rely on the web platform tools and found that the resources helped them in the mastery of the content.  

Demographically, the class is primarily made up of lower division non major students, and almost all consider themselves to be at least competent in their ability to use the web. Cal Poly students continue to be ready and able to make use of these kinds of course resources.  Few students consider themselves to be web novices, although perceived competence in using the web did not appear to be an obstacle in using or highly evaluating the web resources.  

In addition to the high use and ratings, students were overwhelming supportive of the department’s continued commitment to support and develop the web resources for this GE course.

In conclusion, it appears that the introductory psychology web resource platform continues to demonstrate that properly designed educational technologies will be quickly embraced by students. 
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